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Introduction
Technological advancement, especially social media, is the order of the day and
serve as an antidote to the challenges associated with the former means of
communication and information sharing. Available statistics indicate that over twothirds (2/3), that is 66.7% of internet users and about one-third (1/3), 33.3% of the
world’s population are social media sites users (Kemp, 2017a, b). According to LeyrerJackson and Wilson (2017, p. 2), social media are “websites and technological
applications that allow its users to share content and/or to participate in social
networking”. Social media has become ubiquitous, providing some means and
enhancement of learning for users irrespective of time and location (Yang, 2006). Social
media is currently the most preferred means through which individuals, businesses,
family and friends, organisations, institutions and especially students interact and share
information without distance barriers (Asare-Donkoh, 2018). Social media has impacted
greatly on how organizations, institutions of higher learning, individuals and
communities interact or engage each other.
Social media are of six main types: “collaborative project (Xiang and Gretzel,
2010; Choe et al., 2017), blogs and microblogs (e.g. Twitter), content communities (e.g.
YouTube), social networking platforms (e.g. Facebook), virtual game worlds (e.g.
World of Warcraft), as well as virtual social worlds (e.g. Second Life)”. The National
Communication Authority (NCA) of Ghana reported that subscribers of mobile data in
Ghana had increased tremendously with a 75.54% penetration rate. As of the end of July
2018, mobile data subscriber base appreciated to 22,044,592 (NCA, 2018). The
consequences of this statistics are that the number of people who subscribes to the
internet and possess or use mobile devices would keep increasing, resulting in increase
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in mobile data subscription. That would in turn translate into more people joining the
use of social media worldwide day by day.
The importance of

social media usage

among

students

cannot

be

overemphasized. It enables students to acquire the requisite skills, broaden their horizon
and impact positively on individuals’ sociability required for maximum participation in
learning environment (Bamigboye and Olusesan, 2017). The category of people who
have the highest rate of social media technologies usage are undoubtedly students of
higher learning institutions. Majority of university students today are very conversant
with and addictive to social media. Social media are usually used for learning, research
and other educational or academic purposes (Junco, 2012), as well as for leisure
purposes (Dhume et al., 2012; Tess, 2013). It brings about the ease of learning, sharing
of ideas and experiences (Sanni et al., 2009). Also, students use social media to express
their grievances or lodge complaints to authorities or management, and for quick access
to information, etc. (Xia, 2013). Social media fosters collaborative learning. It also
offers several learning options or avenues including videos, chats, blogs, among others
(Bharucha, 2018). Aside the recreational and social purpose, social media are also used
as a tool for planning of lessons by instructors. Forty-one percent of college-level
instructors used social media as a teaching tool (Seaman and Tinti-Kane, 2013) and 30
percent of instructors used social media as a communication tool with their students
(Blankenship, 2011).
Furthermore, social media enhances dialogue and facilitate real-time
communication (Seltzer and Mitrook, 2007). The National Survey of Student
Engagement (2014) states that social media usage brings about cooperation and sharing
of thoughts by instructors which results in positive student participation in learning
environments. However, the distractive aspect of social media on students should also
2

be taken into consideration. When students are distracted by the use of social media,
they mostly “seek help from peers and instructors to compensate for class and study
time lost to social media” “(The National Survey of Student Engagement, 2014, p. 16).”
Statement of the Problem
According to Wang et al., (2011), 68 percent of college students spent six hours or
more using social media on daily basis. This is twofold the amount of time the average yearone college student spends learning, which is two to three hours every day (The National
Survey of Student Engagement, 2014). The much time spent on technologies has
“fundamentally altered how they approach learning” (Lei, 2009, p. 88). In such situations, it
becomes difficult to grasp the concepts or salient points being highlighted and therefore
affects the comprehensibility by students of some important concepts or topics. The
likelihood of social media negatively affecting students’ academic performances could be
high.
Several studies have reported the negative effect of social media use by students.
Some of which include low grade point average (GPA), distraction or “continual partial
attention’’ to learning, especially on the weaker students, incorrect grammar and wrong
spelling (Junco and Cotten, 2012; Andersson et al., 2014; Vishwanath, 2015; Rambe and
Nel, 2015). The use of social media in education is also reported to be superficial in
learning, having adverse effect on many students’ creativity and ability to think on their
own due to their over-reliance on the internet as they seek “easy and quick answer’’ by
copying and pasting (Bharucha, 2018).
Some studies have established that students of tertiary or public tertiary institutions in
Ghana are not left out in the use of social media (Apeanti and Danso, 2014; Yeboah and
Ewur, 2014; Antiri, 2016; Buer et al., 2016; Kolan and Dzandza, 2018; Asiedu and Badu,
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2018) etc. Despite the fact that University of Education, Winneba, (UEW) and University of
Cape Coast (UCC) are committed to provision of teacher education, with the mission of
producing professional and quality teachers for educational institutions and also supporting
educational policies and research, most of the research carried out concerning tertiary
students’ social media use in Ghana did not involve the two institutions. The earlier studies
carried out in UEW by Apeanti and Danso (2014) was narrowly limited to only sandwich
students while that of Buer et al., (2016) narrowly focused on Facebook use among the
students. Hence, this current study expands knowledge by comprehensively investigating
various social media platforms used by the students and their impact on the time they spend
on their studies.
Research Objectives
The specific objectives of the study are:
1. To identify the social media platforms and their usage by the students of UEW
and UCC.
2. To ascertain the reasons or purposes for which the students use the social
media.”
3. To determine frequency of use of social media by the students daily
4. To determine amount of time the students spend daily on studying.
Research Questions
The following research questions guided the study:
1. What are the social media platforms used by the students of UEW and UCC?
2. For what purpose do the students use the social media?
3. What is the frequency of use of the social media daily by the students?
4. What is the amount of time spent daily on studies by the students?
Hypothesis
The following hypotheses were formulated for the study:
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HO: The time students spend daily on social media will not affect the amount of time
they spend studying.
H1: The time students spend daily on social media will affect the amount of time they
spend studying.
HO is the “Null hypothesis”
H1 is the “Alternative hypothesis”

Literature Review
Social media has become an important resource in the day-to-day activities of
university students including learning. It is therefore not surprising that the current
generation is called “millennials”, “net savvy”, “digital natives”, or “net students” who
have developed a very strong liking for technology and technological gadgets as
compared to the former means of teaching and learning (Hess and Shrum, 2011;
Tajudeen Shittu et al., (2011). The use of social media as a tool for teaching in
universities encourages students’ participation, collaborative teaching, and enhances
communication and interaction in the area of knowledge impartation and pedagogical
process (Mostafa, 2015).
Majority of tertiary students today are not left out in the use of social media
(Chiang and Sumell, 2019). It is also discovered that graduate students used social
media for entertainment (Khan, 2010). The easy access to social media and the internet
makes it possible for students to seek answers to questions, share information and
discuss issues of interest and also connect easily with colleagues and faculty,
notwithstanding its associated distractions (Leyrer-Jackson and Wilson, 2017). Gupta
(2013) indicated that most of the students made use of social media platforms to
collaborate and keep in touch with each other. However, students’ usage of social
5

media, especially Facebook for academic purpose did not have any impact on their
performance.”
In his study, Manjunatha (2013), found that students used social media for
chatting, finding new friends, sharing and receiving information and maintaining
existing friendships. An earlier survey conducted by Mustafa and Hamzah (2011) on
students’ participation on social networking sites in Malaysia also showed that students
used social media to chat, to contact old friends, to manage and maintain their
friendships, for entertainment, to obtain knowledge from group discussions as well as
for leisure purposes. They concluded that students spent many hours accessing social
media networks. Ezumah (2013) disclosed that the degree of interactivity, contents
uploading ability, ease of use and ability to search through a site were some of the
reasons that whipped up students’ interest and informed their choice and usage of
particular social media platforms. According to the study, students spent 12 hours daily
on social media. Hong et al., (2014) reported that on the average, tertiary students spent
over four and half (4.5) hours on Facebook.
According to Lieberman (2014), 94 percent of university students at various
institutions in the UK used social media. The students used the social media for different
purposes which included academic, in order to complement teaching and learning in the
classroom as well as socialization (Salvation and Adzharuddin, 2014). Singh and Gill
(2015) also revealed that 70.1 percent of students spent one hour on daily basis on social
media, while Neier and Zayer (2015) reported that 88 percent of students visited social
media daily. Another study by Feshchenko (2015) revealed that students from 25
universities of the Russian Federation (375 participants) made use of social media. He
reported that 95 percent of students used social media sites in education and spent 24
percent of their time for learning, time spent on entertainment was 41 percent, with 28
6

percent for seeking vital information. Earlier, Vaidegi and Munshi (2014) studied how
social science students at Aligarh Muslim University used social networking tools such
as Facebook, Twitter, WhatsApp, YouTube, etc. in their learning process. The study
brought to light that the students were cognizant of availability of tools for social
networking and were making use of them for their academic studies which enabled them
to network or connect to their colleagues to seek clarification on difficult concepts and
share knowledge on the subject matter.
According to Stainbank and Gurr (2016) most students (52.3%) accessed social
media one to four times per day and more than 40 percent of them used social media
more than five times a day.” In a study carried out by Fasae and Adegbilero-Iwari
(2016), it was revealed that students had more interest in communication and
entertainment so far as social media use is concerned as against learning. A recent study
by Wickramanayake and Muhammad Jika (2018) showed that most of the students were
moderate to frequent users of social media. On the types of social media communities
preferred by students, the results showed that educational communities had 47.8 percent;
followed by informational, 31.2 percent; entertainment or recreational was 15.3 percent
and resource sharing, 5.5 percent. The study also indicated that 60.2 percent were of the
view that their use of social media never had any adverse effect on their learning nor did
it reduce their study time. Furthermore, 32.4 percent responded that the time they
allotted for their studies was not reduced by their use of social media, while 7.2 percent
were neutral. Again, some of the activities carried out on social media were to
“watch/listen online music/video/podcast” 37.1 percent; “chat/with teachers/class
fellows” 33.3 percent; “download music/video/photos/documents” 23.9 percent;
“commenting on blogs/video/podcasts” 22.6 percent, and “read blogs/documents” 22.2
percent.
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Another study conducted by Asiedu and Badu (2018) also revealed that the
ability to chat, maintain distant relationships and also constantly contact loved ones
ranked highest, 80.2 percent, among the factors that propelled students in the two
universities to use social media. Also, finding information, 78.1 percent; entertainment,
72.1 percent; and academic work, 59.4 percent ranked second, third and fourth in that
order. Other factors according to few of the respondents were passing time, 40.1 percent,
to satisfy emotional needs, 13.2 percent, and to find someone they could find
relationship with, 12.2 percent. The study also established that WhatsApp was the most
used social media tool by students in the two institutions with the least preferred being
Skype. Kolan and Dzandza (2018) revealed in their study at the University of Ghana that
197 (100%) respondents were on social media platforms, particularly Facebook and
WhatsApp. Twitter and Instagram were other social media platforms used by the
students. Majority of the students, 50.3 percent, spent more than two hours daily on
social media for chatting and downloading while the remaining 15.4 percent used social
media mainly for academic purposes. However, students encountered some challenges
in their use of social media based on some studies conducted. They include “time
consumption”, “fear of misusing their personal information”, “lack of security and
privacy” and “access not allowed by university” (Singh and Gill, 2015).
Wickramanayake and Muhammad Jika (2018) also cited “unstable electricity
connections”, followed by “internet cost”, “unstable security and privacy issues” and
“unreliable internet connections” in that order as some of the challenges.
Methodology

The study is quantitative design that employed descriptive survey because it enabled
the researcher to collect data from a larger number of respondents, which otherwise would
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have been difficult. This methodology enables information to be gathered from a large
sample of people relatively quickly and less costly by the researcher (Ary et al., 2014). The
target population for this study comprised third-year students from three faculties of Social
Sciences Education, Science Education and Educational Studies in UEW; whilst the faculties
of Humanities and Social Sciences Education, Science and Technology Education as well as
Educational Foundations were selected from UCC. The two institutions were selected
because they ran similar programmes and were among the top notable institutions in Ghana
with relatively high student enrolment every academic year. The rationale for selecting the
third-year students was that the researcher wanted to find out about their experiences on
social media use vis-à-vis their academic work over the three-year period that they had been
in the university.

The total number of students from the selected faculties in the two institutions were
4,487 and 1,234 for UEW and UCC respectively, totaling 5,721. The proportional stratified
sampling technique was adopted for the study. The population was subdivided into subgroups
in the two universities on the basis of faculties. Because the characteristics involve the use of
social media in the two universities by faculties, there were six strata, three for each.
According to Krejcie and Morgan (1970), for a population between 5,000 and 7,500, a
sample size of 357 is acceptable (357 / 5000 x 100 = 7.1%). Therefore, the researcher
selected seven percent (7%) of the respondents from each stratum for the sake of fair
representation (7 / 100 x 5,721 = 400) as the sample size. This comprised 314 from UEW and
86 students from UCC. Since the study was quantitative design, self-designed questionnaire
was used for data collection. The questionnaire contained both close-ended and open-ended
questions. The questionnaire was pre-tested outside the study area among thirty (30) regular
third-year Information Studies students of University of Ghana. They were chosen because
their programme of study related to the use of Information and Communication Technology
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(ICT) of which social media was part. The questionnaire was administered directly on the
respondents. Four hundred questionnaires were administered on the respondents by the
researcher. A total of 390 out of 400 respondents completed and returned the questionnaire,
giving a response rate of 97.5 percent. The data collected was coded and analysed using the
Statistical Package for Social Sciences (SPSS) version 23. The descriptive statistics shows
the frequencies, percentages and appropriate tables that answered the research questions.
Relationship between variables were tested using the Chi-Square.

Results
The results are presented according to four research questions that guided the study.
Research Question 1. What are the social media platforms used by the students of
UEW and UCC?
After the advent of the internet, numerous social media platforms have been
developed with different features which enhance interactions and connect people
together irrespective of their geographical locations. Respondents were therefore asked
to indicate the social media platforms they subscribed to. The results are presented in
Table 1.
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Table 1: Social Media Platforms Subscribed to by Respondents
UEW
Social Media Platforms

UCC

Freq.

%

Freq.

%

Total

WhatsApp

204

67.1

86

100

290(74.4%)

Facebook

165

54.3

65

75.6

230 (58.9%)

Instagram

111

36.5

29

33.7

140 (35.9%)

Twitter

94

30.9

26

30.2

120 (30.8%)

YouTube

92

30.3

26

30.2

118(30.3%)

Skype

49

16.1

20

23.3

69 (17.7%)

Source: Field data, 2019
As shown in Table 1, majority of the respondents, 290 (74.4%) had subscribed to
WhatsApp. This comprised 204 (67.1%) respondents from UEW while 86 (100.0%)
were from UCC. This is obvious because WhatsApp has become the most popular social
media platform for calls and exchange of multimedia contents. Also, 230 (58.9%)
respondents, comprising 165 (54.3%) from UEW and 65 (75.6%) from UCC, used
Facebook which was the next widely used social media platform. The other platforms
are as follows: Instagram 140 (35.9%); Twitter 120 (30.8%); YouTube 118 (30.3%) and
Skype 69 (17.7%). The findings indicated that all the respondents used social media and
WhatsApp was the most popular among the students. The three commonest social media
platforms used in this study were WhatsApp, Facebook and Instagram, respectively.
Research Question 2: For what purpose do the students use the social media?
It is obvious that the use of social media is fueled by various reasons, while
others may use it for communication, some may use it for advertisement, business or

11

socialization purposes. In view of this, respondents were asked to indicate their reasons
or purposes for using social media. The result is depicted in Table 2.
Table 2: Reasons or Purposes for Using Social Media
Reasons / purposes for using social
media

UEW

UCC

TOTAL

Freq.

%

Freq.

%

Entertainment/Recreation

273

89.8%

18

20.9%

291

Latest/Up-to-date news or events

146

48.0%

53

61.6%

199

Socialization

118

38.8%

42

48.8%

160

Learning/Academic work

107

35.2%

18

20.9%

125

Leisure

97

31.9%

18

20.9%

115

Source: Field data, 2019
Table 2 shows that 291 respondents comprising 273 (89.8%) from UEW and 18 (20.9%)
from UCC used social media for entertainment/recreational purposes. More than half of
the respondents, 199 comprising 146 (48.0%) students of UEW and 53 (61.6%) students
of UCC used social media for latest/up-to-date news or events. In addition, 160 of the
respondents, including 118 (38.8%) from UEW and 42 (48.8%) from UCC used social
media for socialization. Out of the 125 respondents who used social media for learning
or academic work, 107 (35.2%) were UEW students and 18 (20.9%) were UCC
students, while 115 respondents, including 97 (31.9%) and 18 (20.9%) from UEW and
UCC respectively used social media for leisure. This result indicates that social media is
mostly used for entertainment/recreational purposes as indicated by the majority and
least number of the students used it for leisure.
Research Question 3: What is the frequency of use of the social media daily by the
students?
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As social media is gradually becoming part of human life, it consumes a lot of
users’ precious hours that could have been used for other important activities. It is
obvious that the number of hours spent on social media can affect users positively or
negatively. In view of that, respondents were asked to indicate the number of hours they
spent on social media platforms daily as shown in Table 3.
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Table 3: Number of Hours Spent by Respondents on Social Media Daily
INSTITUTION
Total
No. of Hours

UEW

UCC

Freq.

59

9

68

Percent (%)

19.4%

10.5%

17.4%

Freq.

52

20

72

Percent (%)

17.1%

23.2%

18.5%

Freq.

71

13

84

Percent (%)

23.3%

15.1%

21.5%

Freq.

72

27

99

Percent (%)

23.7%

31.4%

25.4%

Freq.

42

14

56

Percent (%)

13.8%

16.3%

14.4%

Freq.

3

2

5

Percent (%)

1.0%

2.3%

1.3%

Freq.

2

0

2

Percent (%)

0.7%

0.0%

0.5%

Freq.

3

1

4

Percent (%)

1.0%

1.2%

1.0%

Freq.

304

86

390

Percent %)

100%

100%

100%

1-2

2-3

3-4

4-5
Number of hours spent
on social media daily
5-6

6-7

7-8

8 hours
or more

Total
Source: Field data, 2019
From Table 3, it can be seen that majority of the respondents, 99 (25.4%) spent 4-5
hours of their time daily on social media, 84 (21.5%) respondents spent 3-4 hours on
social media, 72 (18.5%) spent 2-3 hours and 68 (17.4%) spent 1-2 hours daily. Also, 56
(14.4%) of the respondents spent 5-6 hours, 5 (1.3%) spent 6-7 hours, 4 (1%) spent 8
hours or more and 2 (0.5%) spent 7-8 hours daily on social media. These results suggest
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that the respondents spent a considerable amount of time on social media sites which
could have many implications for their academic work.
Research Question 4: What is the amount of time spent daily on studies by the
students?
As it was indicated in the previous section, the extent of use of the social media
platforms affects the lives of its users in one way or the other. It is obvious that, since
most users especially students, normally use their cell phones to access social media,
there is the possibility that it will affect the number of hours they spend studying if care
is not taken. As a result, respondents were asked to indicate the number of hours they
spent studying per day as presented in Table 4.
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Table 4.: Number of Hours Respondents Spent Studying Daily
INSTITUTION
No. of Hours

Total
UEW

UCC

Freq.

105

21

126

Percent (%)

34.5%

24.4%

32.3%

Freq.

71

27

98

Percent (%)

23.4%

31.4%

25.1%

Freq.

45

18

63

Percent (%)

14.8%

20.9%

16.2%

Freq.

22

6

28

Percent (%)

7.2%

7.0%

7.2%

Freq.

38

6

44

Percent (%)

12.5%

7.0%

11.3%

Freq.

7

1

8

Percent (%)

2.3%

1.2%

2.1%

Freq.

7

3

10

Percent (%)

2.3%

3.5%

2.6%

Freq.

9

4

13

Percent (%)

3.0%

4.6%

3.3%

Freq.

304

86

390

Percent %)

100%

100%

100%

1-2

2-3

3-4

4-5
Number of hours respondents
spent studying daily
5-6

6-7

7-8

8 hours
or more

Total
Source: Field data, 2019
As shown in Table 4, majority of the respondents, 126 (32.3%) spent 1-2 hours studying
daily, 98 (25.1%) spent 2-3 hours studying and 63 (16.2%) spent 3-4 hours studying per
day. Other number of hours respondents spent on studies daily are as follows: 44
(11.3%) spent 5-6 hours, 28 (7.2%) spent 4-5 hours, 13 (3.3%) spent 8 hours and more
whiles 8 (2.1%) spent 6-7 hours, representing the least number of the respondents.

16

On time spent studying daily, the majority of the respondents 126 (32.3%) spent just 1-2
hours studying daily. This does not even match up with the time the majority, 99
(25.4%) spent using social media daily, (4-5 hours).
Testing of Hypotheses
The following hypotheses were tested:
HO: The amount of time students spend on social media daily will not affect the amount
of time they spend studying.
H1: The amount of time students spend on social media daily will affect the amount of
time they spend studying. To test the hypothesis, the data on the amount of time spent
on social media and on their studies daily were subjected to the Chi-Square test.
The significant level (ɑ) for this study is 0.05 and the test statistic is a Chi-Square and is
given as;

Where Oi are the observed frequencies
Where Ei are the expected frequencies
Χ2 is Chi-Square
DF is Degree of Freedom
COR is the Correlation Coefficient
The degree of freedom (DF) is given as:
(r-1) (c-1)
Where ‘r’ is the number of rows, ‘c’ is the number of columns.
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Table 5: Relationship between the Number of Hours Spent by Respondents on Social Media and
Studying Daily
1-2

2-3

3-4

4-5

5-6

6-7

7-8

8hrs /
more

Total

Count

27

19

6

8

6

2

0

0

68

Expected Count

22.0

17.1

11.0

4.9

7.7

1.4

1.7

2.3

68.0

Count

21

20

12

.6

.9

.1

.1

.2

72

Expected Count

23.3

18.1

11.6

5.2

8.1

1.5

1.8

2.4

72.0

Count

24

21

20

.6

10

.0

.1

.2

84

Expected Count

27.1

21.1

13.6

6.0

9.5

1.7

22

28

84.0

Count

29.

26

13

1

15

2

5

8

99

Expected Count

32.0

24.9

16.0

7.1

11.2

2.0

25

33

99.0

Count

21

10

11

5

3

2

3

1

56

Expected Count

18.1

14.1

9.0

4.0

6.3

1.1

1.4

1.9

56.0

Count

3

1

0

1

0

0

0

0

5

Expected Count

1.6

1.3

.8

.4

.6

.1

.1

.2

5.0

Count

0

0

0

1

1

0

0

0

2

Expected Count

.6

.5

.3

.1.

.2

.0

.1

.1

2.0

More
Count
than 8
hours Expected Count

1

1

1

0

0

1

0

0

4

1.3

1.0

.6

.3

.5

.1

.1

.1

4.0

Count

126

98

63

28

44

8

10

13

390

Expected Count

126.0

98.0

63.0

28.0

44.0

8.0

10.0

13.0

390

1-2

2-3

Number of
hours
students
spend using
social media

3-4

4-5

5-6

6-7

7-8

Source: Field data, 2019

From Table 5, the degree of freedom is:
(8-1) (8-1) = 7 x 7 = 49
From the Chi-Square Table, a DF of 49 at α = 0.05 is given as 67.50
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Table 6: Chi-Square Tests
Value
65.907a
64.590
3.364

Df
49
49
1

Pearson Chi-Square
Likelihood Ratio
Linear by-Linear
Association
No. of Valid Cases
390
Source: Authors’ Computation, 2019

Table 7: Chi-Square Tests
Symmetric Measures
Value
Interval by Pearson’s R
Interval Ordinal by
Spearman Ordinal
Correlation
No. of Valid Cases

.093
.063

Asymp. Std.
Error
.047
.051

Asymp. Sig. (2-sided)
.054
.067
.067

Approx. Tb

Approx. Sig.

1.840
1.245

.067c
.214c

390

Source: Authors’ Computation, 2019

The calculated Chi-Square from Table 6 = 65.907 and the Chi-Square value from a
Chi-Square distribution table at a Degree of Freedom of 49 = 67.50. Since the calculated ChiSquare value is greater than the calculated Chi-Square table, then the HO is rejected and H1 is
accepted, this means that the time students spent on social media affected the amount of time
they spent studying daily. When the value of the Pearson’s correlation (R) is greater than 0.5,
it is an indication of a strong relationship and weak when less than 0.5. Based on this rule,
from Table 7, the Pearson’s Correlation (R) = .093 which is an indication of a weak
relationship between the number of hours or time students spent on social media and the
amount of time they spent studying. Therefore, the time students spent on social media made
them spend less time for studies daily. Therefore, the time students spent on social media
made them spend less time for studies.
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Discussion
With regard to Research Question 1, all the respondents, 390 (100%), were
pervasive users of various social platforms. This finding substantiates that of Kolan and
Dzandza (2018) in which they reported that all the respondents were social media users.
Also, the result confirms that the above-named platforms are some of the most famous
social network sites worldwide as of April 2019, as reported by Statista (2019). The
results of this study also agree with the findings of Vaidegi and Munshi (2014) that the
sites used by the students were the Facebook, Twitter, WhatsApp, YouTube.
Furthermore, the study of Kolan and Dzandza (2018) also showed that the popular social
media platforms used by the students were Facebook, WhatsApp, Twitter and Instagram
which corroborates the findings of this study on the social media platforms used by
university students. However, this result did not support that of Leyrer-Jackson and
Wilson (2017) in which Facebook was most popular social media website used by the
students.
In respect of Research Question 2, the result showed that the students used social
media for a variety of purposes. The majority used it for entertainment or recreation.
This finding agrees with Fasae and Adegbilero-Iwari (2016) that students had more
interest in using social media for entertainment and communication than learning. This
may not be surprising because users often share interesting and funny stuff on social
media, not also forgetting the popular video site, YouTube which has many interesting
and entertaining videos.
The next purpose for students’ use of social media as revealed by this study was
for latest or up-to-date news or events. As stated by Przybylski et al., (2013), the desire
to be abreast of current events and latest developments mostly drove students to
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constantly stay connected on social media platforms. They always wish to satisfy their
curiosity, share their opinions on trending issues and contribute to the ‘talk of the town’.
This finding is not different from that of Przybylski (2013)
Socialization emerged as the third purpose for students’ use of social media. As
indicated by Salvation and Adzharuddin (2014), socialization is one of the main reasons
why students use social media. It also corroborates the findings of Mustafa and Hamzah
(2011) that students used social media to chat, contact old friends, to manage and
maintain their friendships. It also confirms the study of Asiedu and Badu (2018) that the
primary purposes for social media use among students were to chat, maintain distant
relationships and also constantly contact loved ones.
Learning or academic work was the fourth reason or purpose students of UEW
and UCC used social media as shown by the results. Incidentally, students’ use of social
media for academic work ranked fourth in the study by Asiedu and Badu (2018) on
motivating issues affecting students’ use of social media sites in Ghanaian tertiary
institutions. However, this result contradicts the findings of Vaidegi and Munshi (2014)
in which they found that students used social media mainly for their academic work
which enabled them to connect to their colleagues to seek clarification on difficult
concepts and share knowledge on subject matter. This study also showed that the least
purpose for students’ use of social media was for leisure. As also disclosed by Mustafa
and Hamzah (2011), leisure was among the least purpose for which students of Malaysia
used social media, thus supporting the finding of this study.
In respect of Research Question 3, the majority of the students, 99 (25.4%),
spent 4 – 5 hours daily on social media. This result confirms the study of Hong et al.
(2014) that on the average, tertiary students spent over four and a half (4.5) hours on
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social media, particularly on Facebook. Also, the result of this study disagrees with that
of Leyrer-Jackson and Wilson (2017) in which majority of the students rather spent 1 –
2 hours daily using social media websites. This study also showed that a total of 67
(17.2%) respondents spent between 5 - 8 hours or more on social media daily. However,
this result is even below the time spent on social media by students of Taiwan who spent
12 hours daily on social media (Hong et al., (2014)
As regards Research Question 4, the majority of the respondents, 126 (32.3%),
spent just 1 – 2 hours studying daily. This result substantiates the claim by Khan (2010)
that social media use by students was not related to their academic activities as they used
them mostly for entertainment. This finding also corroborates that of Feshchenko (2015)
that 95 percent of the students used social media and they spent the least, that is 24
percent of their time for learning as against 28 percent for seeking vital information and
41 percent on entertainment. Junco (2012) also supports the assertion that the amount of
time spent on social media by university students correlates negatively with the time
they spent on their studies. Mensah and Nizam (2016) also affirm that students spent a
greater part of their time on social media sites than the time they spent studying.
With regard to the relationship between the amount of time students spent on
social media and on their studies daily, the Chi-square test revealed a positive
relationship. That means the amount of time students spent on social media adversely
affected the amount of time they spent studying daily. This finding substantiates that of
Feshchenko (2015) that indicated that 95percent of the students spent the least 24
percent of their time for learning as against 28 percent for seeking vital information and
41percent on entertainment. Junco (2012) and Englander, et al., (2010) also support the
assertion that the amount of time spent on social media by university students correlated
negatively with the time they spent on their studies. This result also disagrees with that
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of Wickramanayake and Muhammad Jika (2018) that indicated that majority of the
respondents were of the view that their use of social media had no adverse effect on
their learning nor did it reduce their study time.
Conclusion and Recommendations
Technological advancement, particularly social media, is the order of the day and
serves as an antidote to the challenges associated with the former means of communication
and information sharing. It is therefore not surprising that all the respondents in this study
were active social media users. Students of almost all levels of education are not left out in
the use of social media due to its immense benefits, notwithstanding the negative effects.
Social media has come to stay as it has become the most preferred means of communication
among students in tertiary institutions. Since the use of social media has become inevitable
among students, it is imperative that students are made aware of its effects (both positive and
negative) in order to derive maximum benefits from its usage.

Based on the findings of the study, the following recommendations are proffered:

1. Integration of Social Media Topics in the Classroom
The university management should integrate topics relating to social media use in the
classroom, particularly the pros and cons, to enable students make informed decisions
and responsible use of social media. Also, social media accounts must be opened
purposely for courses instead of personal ones.
2. Provision of Facilities to Support Social Media Use
Stakeholders of education, including government and educational authorities should
make constant provision of facilities that support the use of technology including
social media such as internet, Wi-Fi connectivity, etc. to enhance students’ learning.
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3. Allotment of Quality Time for Studies
Students should strive to allot more quality time to their studies as against the
time they spend on social media platforms in order to enhance their academic
performance. This may also help them to develop the right attitudes and become
more responsible for future endeavours.
References
Andersson, A., Hatakka, M., Grönlund, A. & Wiklund, M. (2014). Reclaiming the
students: Coping with social media in 1:1 schools. Learning, Media and
Technology, 39(1), 37–52. DOI: 10.1080/17439884.2012.756518
Antiri, K. O. (2016). The impact of social media on University of Cape Coast
psychology students’ academic performance. British Journal of Education,
4(12), 51-62.
Apeanti, W. O. & Danso, E. D. (2014). Students’ use of social media in higher
education in Ghana. Innovative Journal, 3(1), 3-9.

Ary, D., Jacobs, L. C., Sorensen, C. K. & Walker, D. A. (2014). Introduction to
research in education (9th ed.). Wadsworth.

Asare-Donkoh, F. (2018). Impact of social media on Ghanaian high school
students. Library Philosophy and Practice (ejournal). 1914.
http://digitalcommons.unl.edu/libphilprac/1914.
Asiedu, N. K. & Badu, E. E. (2018). Motivating issues affecting students’ use of
social media sites in Ghanaian tertiary institutions. Library Hi Tech, 36 (1),
167-179. doi.org/10.1108/LHT-10-2016-0108.

24

Bamigboye, O. O. & Olusesan, A. A. (2017). An analysis on impact of social
media for learning in Eastern Cape Universities, South Africa.
International Journal of Educational Sciences, 17 (1-3), 69-75, DOI:
10.1080/09751122.2017.1305755
Bharucha, J. (2018). Exploring education-related use of social media: Business students’
perspectives in a changing India. Education + Training, 60(2), 198 – 212.
https://doi.org/10.1108/ET-07-2017-0105.
Blankenship, M. (2011). How social media can and should impact higher education.
Education Digest, 76, (7), 39–42.
Buer, V. B., Owusu-Ansah, C. M., & Acquah, G. K. (2016). Facebook use among
students of University of Education, Winneba, Ghana. Ghana Library
Journal, 26(2), 65-79.

Chiang, E. P. & Sumell, A. J. (2019). Are your students absent, not absent, or
present? Mindfulness and student performance. The Journal of Economic
Education, 50 (1), 1 – 16. https://doi.org/10.1080/00220485.2018.1551096
Choe, Y., Kim. J, & Fesenmaier, D. R. (2017). Use of social media across the trip
experience: an application of latent transition analysis. Journal of Travel
& Tourism Marketing, 34 (4), 431-443. DOI: 10.1080/10548408.2016.1182459
Dhume, S. M., Pattanshetti, M. Y., Kamble, S. S. & Prasad, T. (2012). Adoption of
social media by Business Education students: Application of Technology
Acceptance Model (TAM). 2012 IEEE International Conference on Technology
Enhanced Education (ICTEE), 1 - 10. doi: 10.1109/ICTEE.2012.6208609.

25

Ezumah, A. B. (2013). College students’ use of social media: Site preferences, uses
and gratifications theory revisited. International Journal of Business and Social
Science, 4(5), 27-34.
Fasae, J. K. & Adegbilero-Iwari, I. (2016). Use of social media by science students

in

public universities in Southwest Nigeria. The Electronic Library, 34 (2), 213222. https://doi.org/10.1108/EL-11-2014-0205

Feshchenko, A. (2015). How students use social networks in education?
Procedia-Social and Behavioral Sciences, 1-5.

Gupta, C. (2013). Relationship between social media and academic performance
in distance education. Universal Journal of Educational Research, 1(3), 185–
190. DOI: 10.13189/ujer.2013.010307

Hess, J. & Shrum, K. (2011). The new media and the acceleration of medical education.
On the Horizon, 19(4), 331-340. https://doi.org/10.1108/10748121111179457
Hong, F., Huang, D., Lin, H. & Chiu, S. (2014). Analysis of the psychological
traits, Facebook usage, and Facebook addiction model of Taiwanese
university students. Telematics and Informatics, 31(4), 597-606.

Junco, R. (2012). Too much face and not enough books: The relationship between
multiple Indices of Facebook use and academic performance. Computers
in Human Behavior, 28 (1), 187–198.

Junco, R. & Cotten, S. R. (2012). No A 4U: The relationship between multitasking
and academic performance. Computers and Education 59(2), 505–514.
https://doi.org/10.1016/j.compedu.2011.12.023

26

Kemp, S. (2017a). Digital in 2017: Global overview. http://wearesocial.com/uk/blog/
2017/01/digital-in-2017-global-overview.
Kemp, S. (2017b). Digital in 2017: Global overview. https://wearesocial.com/specialreports/digital-in-2017-global-overview
Khan, S. (2010). Impact of social networking websites on students. Abasyn Journal of
Social Sciences, 5(2), 56-77.
Kolan, B. J. & Dzandza, P. E. (2018). Effect of social media on academic
performance of students in Ghanaian Universities: A case study of
University of Ghana, Legon. Library Philosophy and Practice (e-journal)
1637.https://digitalcommons.unl.edu/libphilprac/1637.

Krejcie, R. V., & Morgan, D. W. (1970). Determining sampling size for research
activities. Educational and Psychological Measurement, 30, 607-610.

Lei, J. (2009). Digital natives as preservice teachers: what technology preparation is
needed? Journal of Computing in Teacher Education, 25 (3), 87–97.
Leyrer-Jackson, J. M. & Wilson, A. K. (2017). The associations between socialmedia use and academic performance among undergraduate students in
biology. Journal of Biological Education, 1 – 10.
DOI:10.1080/00219266.2017.1307246.

Lieberman, S. (2014). Using Facebook as an interactive learning environment in
European political studies. European Political Science, 13, (1), 23–31.
https://doi.org/10.1057/eps.2013.30

27

Manjunatha, S. (2013). The usage of social networking sites among the college
students in India. International Research Journal of Social Sciences, 2 (5),15-21.

Mensah, S. O & Nizam, I. (2016). The impact of social media on students’ academic
performance: A case of Malaysia tertiary institution. International Journal of
Education, Learning and Training, 1(1), 14-21.
DOI:10.24924/ijelt/2016.11/v1.iss1/14

Mostafa, R. B. (2015). Engaging students via social media: Is it worth the effort?
Journal of Marketing Education, 37(3), 144-159.
https://doi.org/10.1177/0273475315585825
Mustafa, S. E. & Hamzah, A. (2011). Online social networking: A new form of
social interaction. International Journal of Social Science and Humanity,
1(2), 96-104.

National Communications Authority (2018). Industry information: Telecom
subscriptions for July 2018.
www.nca.org.gh/media-and- news/news/telecom-subscriptions-for-july2018/#

National Survey of Student Engagement. (2014). Bringing the institution into focus—
Annual Results 2014.Bloomington, IN: Indiana University Center for
Postsecondary Research.
http://nsse.indiana.edu/NSSE_2014_Results/pdf/NSSE_2014_Annual_Results.pdf

Neier, S. & Zayer, L. T. (2015). Students’ perceptions and experiences of social media
in higher education. Journal of Marketing Education, 37(3), 133-143.
28

Nielsen (2012). State of the media: The social media report 2012
http://blog.nielsen.com/nielsenwire/social/2012.

Przybylski, A. K., Murayama, K., DeHaan, C. R., & Gladwell, V. (2013).
Motivational, emotional, and behavioral correlates of fear of missing
out. Computers in Human Behavior, 29 (4), 1841–1848.

Rambe, P. & Nel, L. (2015). Technological utopia, dystopia and ambivalence:
Teaching with social media at a South African university. British Journal
of Educational Technology, 46(3), 629-648. https://doi.org/10.1111/bjet.12159
Salvation, M. & Adzharuddin, N. A. (2014). The influence of social network sites
(SNS) upon academic performance of Malaysian students. International Journal
of Humanities and Social Science, 4(10 (1)), 131-137.

Sanni, M., Awoleye, O. M., Egbetokun, A. A., & Siyanbola, W. O. (2009). Harnessing
the potentials of Internet technology for research and development among
undergraduates in Nigeria: A case study of Obafemi Awolowo University.
International Journal of Computing and ICT Research 3 (1), 10 – 17.

Seaman, J. & Tinti-Kane, H. (2013). Social media for teaching and learning. Babson
Survey Research Group.
http://www.pearsonlearningsolutions.com/assets/downloads/reports/socialmedia- for teachingand-learning-2013-report.pdf#view=FitH,0

Seltzer, T. & Mitrook, M. (2007). The dialogic potential of weblogs in relationship
building. Public Relations Review, 33(2), 227-229.
DOI:10.1016/j.pubrev.2007.02.011

29

Singh, K. P. and Gill, M. S. (2015). Role and users’ approach to social networking
sites (SNSs): A study of universities of North India. The Electronic Library,
33(1), 19-34. https://doi.org/10.1108/EL-12-2012-0165

Stainbank, L. & Gurr, K. (2016). The use of social media platforms in a first-year
accounting course: An exploratory study. Meditari Accountancy Research, 24
(3),

318-340. https://doi.org/10.1108/MEDAR-08-2015-

Statista (2019). Most famous social network sites worldwide as of April 2019, ranked by number
of active users (in millions).
https://www.statista.com/statistics/272014/global-social-networks-ranked-bynumber-of users/

Tajudeen Shittu, A., Madarsha Basha, K., Suryani Nik Abdul Rahman, N. and Badariah
Tunku Ahmad, T. (2011). Investigating students' attitude and intention to use
social software in higher institution of learning in Malaysia. Multicultural
Education & Technology Journal, 5 (3), 194 -208
https://doi.org/10.1108/17504971111166929

Tess, P. A. (2013). The role of social media in higher education classes (real and
virtual): A literature review. Computers in Human Behavior, 29(5), A60 – A68
Vaidegi, D., & Munshi, S. A. (2014). Utilization of social networking tools in the
learning process by social science students at Aligarh Muslim University: A
survey. Asian Journal of Multidisciplinary Studies,2(10),60 – 71.
http://www.ajms.co.in/sites/ajms2015/index.php/ajms/article/view/642

30

Vishwanath, A. (2015). Habitual Facebook use and its impact on getting deceived
on social media. Journal of Computer-Mediated Communication, 20 (1), 83 - 98

Wang, Q., Chen, W., & Liang, Y. (2011). The effects of social media on college
students. MBA Student Scholarship. 5.
https://scholarsarchive.jwu.edu/mba_student/5
Wickramanayake, L. & Muhammad Jika, S. (2018). Social media use by undergraduate
students of education in Nigeria: A survey. The Electronic Library,
36(1), 21-37. doi.org/10.1108/EL-01-2017-0023.
Xia, L. (2013). Effects of companies’ responses to consumer criticism in social media.
International Journal of Electronic Commerce, 17(4), 73-100.
Xiang, Z. & Gretzel, U. (2010). Role of social media in online travel information search
Tourism Management,31(2),179-188.
https://doi.org/10.1016/j.tourman.2009.02.016
Yang, S. J. H. (2006). Contexts aware ubiquitous learning environments for peer-to-peer
collaborative learning. Educational Technology and Society, 9 (1), 188- 201.
Yeboah, J. & Ewur, G. D. (2014). Impact of WhatsApp messenger usage on students’
performance in tertiary institutions in Ghana. Journal of Education and Practice
5(6), 157-163.

31

